Generating historical argument in the
history classrooms: some issues and
amples relating to causation and chang
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hemilt on the dangers of not teaching
tory as a discipline:

ubscribe to populist and mythic constructions o
remain trapped in the codes and culture of
to invoke persuasive and partial histori
truths and even simpler hatr

History’s ‘how’

History’s big ideas or structures that
shape typical historical questions, drive
historical argument and organise
historical writing (commonly called the
“second-order  concepts” of the
discipline): .
» evidence — her rules and

conventions: reliability,

* cause & consequence; . o
typicality, utility;

» change and continuity; . . .
« similaritv. differen sinterpretations — their
S a. b, ) erence construction, form,

and diversity; purpose and audience.

* historical significance;
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History’s ‘how’

Part 1: Historical Causation

History's big ideas or structures that shape
typical historical questions, drive historical
argument and organise historical writing o
(commonly called the “second-order CUS.

concepts” of the discipline): can hIStory teaChel'S
« evidence — her rules and

* cause & consequence; conventions: reliability,

» change and continuity; typicality, utility;

« similarity, difference sinterpretations — their
and diversity; construction, form,

. . L I n ience.
« historical significance; purpose and audience

Typical causation questions Your enquiry question
hy was there a revolution in Russia in 1914?

fa;rc:ijdw:r;l'reaty of Versailles cause the Second hydld the Great Fire Of 1666
ortant was Islamic science in bringing abo Stroy so much of London

ssance?

a Protestant Reformation in
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Heading? Headling? Heading?

o the lower-order thinkin
-. = them so that they can
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Typical causation questions

y was there a revolution in Russia in 1914?

far did the Treaty of Versailles cause the Second
orld War?

ortant was Islamic science in bringing ab:
issance?

rotestant Reformation i

What do we want pupils to do with
hange and continuity?

ind of historical thinkin,
n engaging wi
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Part 2:
Historical change and continuity

CUS.
can history teachers:

ut change and conti

Typical causation questions

Why was there a revolution in Russia in 19147

ow far did the Treaty of Versailles cause the Seco
World War?

portant was Islam in bringing about the
issance?

a Protestant Reformati



We might want them to reach and support
judgements concerning:

peed, pace or rate of change

e or extent of change (i
ith continuity)

What kind of change was the
ussian revolution?

* speed, pace
or rate of
How much change and how h s
uch continuity did Russia change:
erience between 1850 and

» degree or
extent of
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Typical change/continuity questions

In what ways did London change during the 17t cent
hat kind of change was the Russian revolution?

W much change and how much continuity did R
ience between 1850 and 1950?

erienced change during the French
h Africa change most

Get them to challenge or
re-invent labels
When was the (Protestant) Reformation?



What do we want pupils to do with
change and continuity?

hat is there to argue abour?

ind of historical thinking i
en engaging wit

How did levels of threat change during the
Cold War?
i)
High 5 |

threat ‘d /\

Low 1945 1948 1949 1953 1957 1962?22
threat

. Creative graphs and
analytic/active timelines
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metaphors
for historical change and continuity

metaphors
for historical change and continuity

k children to generate their own or to thin Rachel Fosters ROAD MAP

about how well these fit:

nge like a volcano? ras, dead ends, drivi




4/26/2011

Rachel <« h : ? "~ Rachel
Foster . ] A [ * Foster

2008 : ) 2008
‘Speed
Cameras,
dead ends,

drivers and
diversions:

2005: James Woodcock

‘Does the linguistic release the conceptual’, Teaching History, 119

1. Creative graphs and analytic/active Bis focus was on causation.
timelines

. Devising metaphors
aying with the boundaries of wor

latent




Puzzling over change with more
powerful verbs... and nouns
evolved into...

veloped into...

Playdoh challenge 2

uctuatio

Playdoh challenge 1

evolutio

Playdoh challenge 3a

stability
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Plasticene challenge 3b

stagnation

The Renaissance... ... wnat..7...the
ideas of the classical world?

hed, renewed, revised, reworke
recycled, reformed, reliv
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The wonderful ‘re’ words!

fresh, renew, revise, rework, restore
ycle, reform, relive, revive, rekin
h, regenerate, reconstruct.

fresh, renew, revise, rework, restore
ycle, reform, relive, revive, rekin
h, regenerate, reconstruct?
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The wonderful ‘re’ words!

fresh, renew, revise, rework, restor
cle, reform, relive, revive, rekin
, regenerate, reconstruct
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Playdoh Challenge 4

transition

The Renaissance... ... wnat..7...the
ideas of the classical world?

ed, renewed, revised, rework
ecycled, reformed, reli
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fresh, renew, revise, rework, restor
cle, reform, relive, revive, rekin
, regenerate, reconstruct?

Plasticene Challenge!

transition
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Oh no!!
“Please miss, how
many ‘change’ words
do we have to get into
our second paragraph
. topass?”

Creative graphs and analytic/active

with the boundaries
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How to keep the magic of
words

Give them choices; make them into a
uzzle; invite argument.

e it part of an enquiry journey,
lated exercise.

positioning — w
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Can you knock these generalisations
down?

During the nineteenth century, the franchise gradually extende
include most adult males. The century saw a growing
alisation of the political agency of the working man.

1950s an expectation of secondary schooling w:
itain. Since ¢.1900, the expectation had
om secondary school for the ables

odgy? Can you knock it down?

—-—>=3~§rs,zmm
D
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Can you knock these generalisations
down?

During the nineteenth century, the franchise gradually extende:
include most adult males. The century saw a growing
alisation of the political agency of the working man.

1950s an expectation of secondary schooling b
the norm in Britain. Since ¢.1900, the e
dily transformed from secondary s
, to secondary school f

Creative graphs and analytic/active
imelines

ith the boundaries
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What do we want students to do with
historical change and continuity?

might want them to reach and support judgements

. to subscribe to populist and mythic constructions of the

st is to remain trapped in the codes and culture of the

eet gang, to invoke persuasive and partial histories that
force simple truths and even simpler hatreds.” (Shemil
0, 100)

ipline of history is distinguished from other
ion of the past by the fact that histori
their assumptions, conce
at they can be criti

What kind of change was the
ussian revolution?

How much change and how

ch continuity did Russia
erience between 1850 and

did South Africa change
ickly?

* speed, pace
or rate of
change?

» degree or
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